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A study on the emotional experience and emotion regulation strategies of peer evaluation in online English

writing from the perspective of positive psychology

Peng Wang

Northeast Electric Power University, Jilin, Jilin

[ Abstract] With the development of online education, peer evaluation of online English writing has become
an important learning method that not only improves students' writing ability, but also has a significant impact on
their emotional experience. This article explores the emotional experience of students in peer evaluation of online
English writing on the Peerceptiv platform from the perspective of positive psychology. Through a questionnaire
survey and in-depth interviews with 60 English major undergraduate students in the course of Overview of English-
speaking Countries, this study analyzed their emotional changes during the peer evaluation process, including the
expression of positive and negative emotions and their influencing factors. Research has found that core concepts in
positive psychology theory, such as personal strengths, happiness, and emotional regulation, play an important role
in online peer evaluation. Students can experience more positive emotions during the peer evaluation process, which
has a positive impact on their writing motivation and confidence. However, the lack of constructive peer feedback
can trigger negative emotions among students.
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